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The Minnesota Literacy Council created this curriculum. We 
invite you to adapt it for your own classrooms.  

 

 

 

Advanced Level (CASAS reading scores of 221-235) 

 

The Short Essay: Week 6 
 
Unit Overview 
This is a 6-week unit in which learners produce a variety of genres of short essays. Advanced 
learners transition from paragraph writing to short essay writing. Learners explore unity and 
coherence in a paragraph and choosing controlled topic sentences. Learners also explore 
different grammatical points per essay genre. Learners work on avoiding run-on sentences and 
creating compound sentences with proper conjunctions.  
 
Focus of Week 6 

 Identifying and planning cause-and-effect organization 

 Education and Economics (academic focus) 

 Using charts to show cause-effect 

 Future with “will” 

 “Will” with “so that” 

 Future possibilities with “if” clauses 
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Short Essay Unit: Week 6, Monday  

 

Objectives Learners will be able to… Materials 
Literacy: read an article adapted from World Bank called 
“The Causes of Poverty”. 
Literacy: free-write for ten to fifteen minutes using 
characteristics of cause-and-effect writing.  
Listening/speaking: discuss how places change over time 
and what causes them to change. 
Transitions & Critical Thinking: critically analyze causes of 
poverty.  
Grammar: use “will” to make predictions in cause-and-effect 
essays. 

Make Student Copies 

 Textbook: Effective Academic Writing 2: The Short 
Essay, pp.130-132, 147-148 

  
 
Make Single Copies or Reference 

 Handout: “The Causes of Poverty” Visual Aid 
 
 
Props, Technology, or Other Resources 

 A projector 

 

Lesson Plan 
 
Warm up: Thinking about the Topic: Listening/speaking (Think-Pair-Share) 
Description: Look at the picture on p. 130 of the text and discuss the questions in part A with a partner. Then 
think about the prompt found in part B. Form small groups and share with others.   
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, p. 130   
 
Activity 1: Literacy & Transitions/Critical Thinking 
Description: Introduce “cause-and-effect short essay” and practice identifying the characteristics of cause-
and-effect writing. Learners read an article entitled “The Causes of Poverty” with a few potentially new 
vocabulary words foot-noted. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 131-132; Handout: “The Causes 
of Poverty” Visual Aid (single copy to be projected), and a projector 
 
Activity 2: Grammar 
Description: Read the Language and Grammar Focus “The Future with Will” and practice writing sentences 
using “will” and “will probably” or “will certainly” to make predictions of varying degrees of certainty. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 147-148   
  
Checking for Understanding  
Description: Free-write for ten to fifteen minutes choosing from the cause-related topics provided. Learners 
provide causes or reasons for studying, developing a talent, leaving a country, or being successful at learning 
another language. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, p. 132 
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Teacher Directions:  Warm Up: Listening/speaking—Materials: Textbook: Effective 

Academic Writing 2: The Short Essay, p. 130  

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context  

“By analyzing causes, a writer explains why something happens. By analyzing effects, the writer explains the 

results or outcome of an event. In this unit, you will write a cause-and effect essay about how a person has 

grown.” p. 130 

  

This week learners will study and practice cause-and-effect writing, which also involves making a 

thesis statement.  Learners first practice thinking about cause-and-effect relationships and how we 

write about them.    

 

Step 2: Group Work 

Pairs take approximately 5 minutes to discuss the questions under part A of Exercise 1 on p. 130. 

Then, ask partners to move on to independently thinking about part B. Depending on class size, 

learners may remain in pairs, or they may regroup by joining another pair, creating a small group of 

four. Share ideas about part B for an additional 10 minutes. 

 

Step 3: Report Out 

Ask a learner or two from each group to share their thoughts on the changes with the whole class. 

Learners should use reported speech and retell what a classmate shared during the earlier 

discussion of part B. This holds all learners accountable for the listening/speaking objective.  
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Teacher Directions:  Activity 1: Literacy & Critical Thinking-Materials: Effective 

Academic Writing 2: The Short Essay, pp. 131-132; Handout: The Causes of Poverty Visual Aid, and a 

projector 

  

  

 

 

 

 

 

 

 

 

 

Step 1: Context 

The goal of reading “The Causes of Poverty” is to consider some typical vocabulary for presenting 

causes (such as “affect” and “threaten by”). As learners read this passage, they should also consider 

how it differs in structure from past passages they have read. Before reading, discuss the potentially 

new vocabulary bolded throughout the text and defined below the margin (like footnotes, minus the 

numbering system). Project the accompanying handout “The Causes of Poverty Visual Aid.”  Use 

these visuals as an extended guide for potentially new vocabulary.  

 

Step 2: Reading 

Learners read “The Causes of Poverty” aloud in pairs. Before learners begin reading in pairs, remind 

them they do not need to understand every word in order to understand the main idea.   

 

Step 3: Checking Comprehension  

In order to check for comprehension of what was read, learners work individually on Exercise 3, p. 

131 answering T or F to statements 1-4. Learners continue with Exercise 4 using short answers to 

address the critical thinking questions on p. 132. Have learners report out their answers to questions 

1-4. If there are any discrepancies in answers, discuss them thoroughly as a class. Learners can refer 

to the passage to identify what information from the article helped them choose T or F. Also, ask 

learners to share their responses to Exercise 4. As these questions are more open-ended, there is no 

answer key provided.  

 

(Answers for Exercise 3:  1. T  2. F  3. T  4. F)  
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Teacher Directions:  Activity 2: Grammar-Materials: Textbook: Effective Academic Writing 

2: The Short Essay, p. 147-148 (Exercise 1)  

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Read the Language and Grammar Focus on p. 147 as a class. Discuss the examples.  
 
Inform learners that using “will” implies a promise made or a prediction for the future. For example, 
if I decide to do something all of a sudden, I use present continuous with a future meaning (e.g. 
going to) because it is shows less commitment, less prediction.  

“I’m going to the store to pick up something; can I get you anything?” 
Vs. something more promised and agreed to: 

“I will pick you up at the airport tomorrow at 2:00. Don’t worry; I won’t be 
late!” 
 
Now, compare: 
Someone suddenly decides she needs something at the store,  

“I will go to the store to pick up something; can I get you anything?” (This is not 

correct, because the insertion of “will” sounds too planned and formal for this situation.) 
 
Step 2: Practice 

Learners work independently on Exercises 1 Making Predictions with “will” found on pp. 147-148. In 

Exercise 1, learners complete sentences using “will” or “will not” and may insert “probably” or 

“certainly” if appropriate.    

 
Step 3: Compare Responses 

Once learners have completed Exercise 1, they partner up to compare their responses and 
determine whether their individual responses are appropriate. Circulate the room to address any 
learner questions.  
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Checking for Understanding: Free-writing—Materials: Textbook: Effective Academic Writing 

2: The Short Essay, p. 132  

   
 

 

 

 

 

 

 

 

 

 

Activity:  

Free-write for ten to fifteen minutes choosing from the cause-related topics provided. Learners express 
their thoughts and feelings, using “will” whenever appropriate. 
 
Learners choose a prompt question from those listed below (same as those listed in the text on p. 132). 
Write about the causes and reasons for one, but not all of the prompts within the timeframe given (5-10 
minutes). 
 

 

 

 In the text, the writers list education as human asset. Write 

about your own motivations to study. 

 What does a person need to do to be good at a sport or to 

develop an artistic talent? 

 What causes someone to leave his or her country to look for 

opportunities in a different place? 

 What leads to a successful job interview? 

 What causes people to be successful at learning another 

language? 
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The Causes of Poverty Visual Aid 
To accompany Effective Academic Writing 2: The Short Essay by Alice Savage & Patricia 
Mayer, Ed. 2, p. 131 
 

  

 

 

   
 

  

 
 
 
 
 
 
 
                                        Examples of “shelter” 

 

According to healthcare.gov, these are the 

federal guidelines for poverty: 

 $11,670 for individuals 

 $15,730 for a family of 2 

 $19,790 for a family of 3 

 $23,850 for a family of 4 

    crops 
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Short Essay Unit: Week 6, Tuesday  
 

Objectives Learners will be able to… Materials 
Listening/speaking: share brainstormed sentences with 
classmates and listen for what type of sentence is shared: a 
positive change, negative change, a relationship, or a result. 
Literacy: read a student cause-effect essay. 
Transitions & Critical Thinking: use a chart to 
brainstorm/prewrite.  
Transitions & Critical Thinking: Consider audience and 
purpose before writing.  
Grammar: use “will” and “won’t” in the correct future 
contexts.   

Make Student Copies 

 Textbook: Effective Academic Writing 2: The Short 
Essay, pp.133-134, 136-138  

 Textbook: Grammar in Use Intermediate, pp. 40-41 
 
Make Single Copies or Reference 

 
 
Props, Technology, or Other Resources 

 A projector 
 

 

Lesson Plan 
 
Review/Warm-up: Literacy & Critical Thinking 
Description: Read a student essay and identify causes.  
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 136-138, “Better Than Us” and 
a projector 
 
Activity 1: Grammar 
Description: Read about when it is ideal to use “will” and “won’t”. Practice by completing some exercises. 
Materials/Prep:  Textbook: Grammar in Use Intermediate, pp. 40-41 
 
Activity 2: Literacy & Transitions/Critical Thinking 
Description: Use a chart to brainstorm before writing a cause-and-effect essay. Consider audience and 
purpose. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 133-134 
 
Checking for Understanding: Literacy & Listening/speaking 
Description:  Considering the audiences suggested, write two sentences about how the person learners plan 
to write about in their essays has grown and why. Share one sentence with the class as an “exit ticket”. 
Materials/Prep: Effective Academic Writing 2: The Short Essay, p. 134 
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Teacher Directions:  Review: Literacy & Critical Thinking—Material: Textbook: 

Effective Academic Writing: The Short Essay, pp. 136-138 and a projector 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Introduce Activity 

Learners identify words or phrases that show cause of the writer’s motivation for success by reading 

a short student essay. The reader should be able to identify the writer’s thesis statement and 

support of it throughout the body of the essay. Learners will listen to the instructor read the student 

essay aloud and then independently re-read the essay, specifically looking for vocabulary that 

indicates cause. Specifically review the terms “cause” and “effect” before reading the student essay. 

 

Step 2: Read the Essay 

The instructor reads the student essay “Better Than Us” beginning on p. 136 aloud. Learners follow 

the text and listen for the gist. They keep in mind the question, “According to the writer, what are 

the three main ways his parents motivated him to do better?” Briefly discuss the content before 

moving on to the vocabulary practice/review.  

 

Step 3: Examine the Student Essay  

Learners independently re-read the essay and underline or highlight the thesis statement. Complete 

Exercise 5, Parts A and B in pairs. 

 

Step 4: Report Out 

Project a copy of pp. 137-138 and ask learners to come forward to fill in their responses. Discuss 

correct answers as a class.  
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Teacher Directions:  Activity 1: Grammar—Material: Textbook: Grammar in Use 

Intermediate, pp. 40-41 and a projector (optional) 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Learners review the future with “will”.  It is important that learners understand that future is 

marked in English in multiple ways, not strictly by a tense. We do no service to our learners by 

telling them that “will” and “going to” are the future tense, when half of the time English speakers 

don’t use these markers to indicate future!  

For example, it is much more common to ask: 

“Are you working tomorrow?” OR “Do you work 

tomorrow?” than to ask, “Will you work tomorrow?” 

because “Will you work tomorrow?” implies that the person 

needs to decide now based on some new circumstance (for 

example, an injury, etc.) “Are you working tomorrow?” and “Do 

you work tomorrow?” (Both present tenses with the future 

marker “tomorrow”) imply that the person may have already 

decided or arranged to work or not work. 

 

Step 2: Read 

Read p. 40, sections A-D aloud as a class. Provide additional 

examples if necessary. 

                                                                                                 

Step 3: Pair Practice 

Learners complete Exercises 20.1-20.3 on p. 41 in order to practice using “I’ll” or “won’t”. Skip 

exercise 20.4, as it covers “shall,” a more obscure modal verb in American English at any level of 

diction. 

 

Step 4: Correct 

Either learners report out their answers to the exercises, or project a copy of p. 41 and learners fill in 

their responses. If there are any discrepancies in responses, discuss correct answers as a class. 

 

Note: Section D introduces 
“Shall I…?” and “Shall we…?” 
which are very formal and 
obscure in American English. 
Instead, it’s recommended 
that learners use the modal 
verb “should,” but be aware 
of the modal “shall” in case it 
appears in print. 

 

http://www.google.com/imgres?imgurl=http://i43.tower.com/images/mm108058668/grammar-in-use-intermediate-with-answers-korea-edition-raymond-murphy-paperback-cover-art.jpg&imgrefurl=http://www.tower.com/grammar-in-use-intermediate-with-answers-korea-edition-raymond-murphy-paperback/wapi/108058668&h=248&w=200&tbnid=UeRdg_QNl1FuOM:&zoom=1&docid=KhnZ8iftwLsVvM&hl=en&ei=hLI5U8L_IufuyAGXt4CYBQ&tbm=isch&ved=0CIsBEIQcMBI&iact=rc&dur=994&page=1&start=0&ndsp=20
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Teacher Directions:  Activity 2: Literacy & Critical Thinking—Material: Textbook: 

Effective Academic Writing 2: The Short Essay, pp. 133-134 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Later in this unit, learners will write a short cause-and-effect essay. In order to prepare for writing 

this short essay, learners explore another way to brainstorm: using a chart to show a cause-and-

effect relationship. 

 

Step 2: Practice 

Learners complete Exercises 1 and 2 on pp. 133-134. Learners may work together to complete 

Exercise 1-A and Exercise 2-A, but must work independently to complete Exercise 1-B and Exercise2-

B (later), as they will be considering a personal growth event or situation in order to create their 

own charts and think about their own essay content when considering audience.     

  

Step 3: Facilitated Discussion of Answers 

The instructor floats the room to check for learner understanding of use of the charts for 

brainstorming causes. Each learner will have different views and experiences leading to different 

causes of the growth or situations listed; however, it is still possible to discuss Exercise 1-A as a class. 

Correct Exercise 2 A by asking learners to provide correct answers and explain their choices. Why did 

they choose particular audiences for certain statements?   

 

Exercise 2 A Answers:  

1. a.   c.   b. 

2. c.   a.   b. 

3. b.   c.   a. 
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Checking for Understanding: Literacy & Listening/speaking—Materials: Effective 

Academic Writing 2: The Short Essay, p. 134 

 

 

 

 

 

 

 

 

 

 

 

 

 

Activity:   

Learners complete Exercise 2-B on p. 134 of Effective Academic Writing by writing about the person 

who has grown in their future essay considering two different audiences. For example, if a learner chose 

to pre-write about himself, then he needs to write how and why he grew in the situation he chose for 

Exercise 1-B (the chart on p. 133) and write a sentence for a potential employer and then a sentence for 

a friend. The two sentences should not be identical, because the audiences are so different. However, if 

a learner chose to write about a more general situation that applies to many people’s growth or 

potential growth, like the examples in Exercise 1-A (a successful class or career), he or she will probably 

need to personalize the sentence in order to write a friend audience. 

 

As an “exit ticket” ask learners to stand and read one of their two sentences aloud. Ask listeners to 

identify whether the sentence was written for a potential employer or a friend. How do they know? 

What language helped them to decide it was more appropriate for that particular audience? If learners 

feel someone shares a sentence that is not suitable for the intended audience, what well-intended 

suggestions can be made to help the writer in the future? 
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Short Essay Unit: Week 6, Wednesday   
 

Objectives Learners will be able to… Materials 
Literacy: read a student sample cause-effect short essay. 
Literacy:  write one to three paragraphs of cause-effect 
writing. 
Listening/speaking: read cause-effect writing aloud. Listen 
for the result and main causes. 
Transitions & Critical Thinking: identify elements of cause-
and-effect essay organization, specifically noting differences 
between opinion and cause-effect organization. 
Transitions & Critical Thinking: self-edit. 
Grammar: appropriately use “will” and “so that” to show 
future possibility and a cause-effect relationship within one 
sentence. 

Make Student Copies 

 Textbook: Effective Academic Writing 2: The Short 
Essay, pp. 135, 142-143, 148 

 Handout: Causes and Effects: a Chain Reaction 

 Handout: Editor’s Checklist 
 
Make Single Copies or Reference 
 
 
Props, Technology, or Other Resources 

 A projector 

 

 

Lesson Plan 
 
Warm-up : Critical Thinking & Literacy 
Description: Practice identifying and organizing causes and effects. 
Materials/Prep: Handout: Causes and Effects: a Chain Reaction 
 
Activity 1: Literacy & Critical Thinking  
Description: Read about cause-and-effect essay organization, such as providing a hook and result in the 
introduction. Read a student sample essay and answer comprehension questions about organizational 
elements. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 135, 142-143  
  
Activity 2: Literacy  & Grammar 
Description:  Write a short cause-effect essay (1-3 paragraphs). Use “will” and “so that” to show a logical 
cause and effect within one sentence. 
Materials/Prep:  Handout: Editor’s Checklist and Textbook: Effective Academic Writing 2: The Short Essay, p. 
148   
 
Wrap-up/Exit Ticket: Listening/speaking 
Learners volunteer to orally share their cause-effect essays. Classmates listen for the thesis statement (result 

and why it is important) and the main causes.   
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Teacher Directions:  Warm-up: Critical Thinking—Materials: Handout: Causes and Effects: 

a Chain Reaction and a projector 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The Activity: 

Learners work in pairs or in small groups to complete the cause and effect chains provided on the 

handout. The objective of this warm-up exercise is to order causes and effects that lead one to 

another (In other words, show a chain effect). Learners also demonstrate an understanding of the 

terms cause (reason for something happening or source of something) and effect (the result, 

consequence, or outcome of something) by placing the correct events in their respective positions 

along the chain of events within the graphic organizer. Project a copy of the handout and ask 

volunteers from different pairs or groups to come forward and fill in events. Discuss the correct 

order as a class. 
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Teacher Directions:  Activity 1: Literacy & Critical Thinking-Materials: Textbook: 

Effective Academic Writing 2: The Short Essay, pp. 135, 142-143; a projector 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Learners read about the organization of a cause-and-effect essay. 

The hook and background information are revisited. Background 

information plays a slightly different role in the cause-and-effect 

essay, as it is essential for assisting the reader to understand the 

vital connection between the causes and the effects. Learners 

should be aware that the basic elements of an essay are still 

required regardless of the genre of the writing (e.g. thesis 

statement, body with support, and a conclusion). The conclusion 

of a cause-and-effect essay usually includes a comment about 

why it’s important to know and understand the causes.  

 

Step 2: Read 

Learners read the Rhetorical Focus on p. 135 aloud as a class. The 

instructor reads the student essay on pp. 142-143 aloud to the 

class as learners follow along with the text. As learners listen, 

they can think about the gist of the essay and the request at the 

top of the page: “Name three traits of a professional athlete that 

can also lead to success in life.” After the instructor reads the 

essay once, learners re-read to themselves. Learners should pay 

attention to elements of a cause-and-effect essay as they read. 

 

Step 3: Pair work 

Learners partner up to complete Exercise 2 “Examining the 

student essay” on p. 143.  

 

Step 4: Report Out 

Pairs share their responses to questions 1-8 via a projection of the short essay. A projection will help 

learners circle the thesis statement, underline the hook, etc. Discuss as a class. 

 

Note: If learners feel that this 
genre is similar to opinion 
writing, encourage them to 
find similarities, but to also 
note differences. For example, 
the student essay “Maybe Not 
a Professional Athlete, but 
Still a Success” on p. 142 may 
serve to convince some 
parents that their children 
play sports, especially team 
sports; however, the thesis 
statement does not share the 
author’s opinion on whether 
or not children should or 
should not play sports. The 
result is stated first: “Only a 
few children actually become 
professional athletes, but all 
of them will learn valuable 
skills while they pursue their 
dream.” And then the thesis 
statement gives us the causes 
that will be supported 
throughout the essay: “The 
factors determine if an 
individual can have a 
successful career in 
professional sports include 
physical ability, mental 
clarity, and the ability to 
work well with others.” 
Readers can then draw any 
logical conclusions they want 
from these causes and effects!  
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Teacher Directions:  Activity 2: Literacy-Materials: Handout: Editor’s Checklist and 

Textbook: Effective Academic Writing 2: The Short Essay, p. 148 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Learners have read sample student cause-and-effect essays and 

have free-written using some elements of cause-effect writing. 

Today, they practice writing a short cause-and-effect essay (an intro, 

body, and conclusion). Their goal should be to include the following 

elements: 

 

 A hook 

 Background information that gives a result 

 A thesis statement that shows causes 

 Facts and examples that support the causes in the body 

 Future with “will”  + (so that) ONLY IF APPROPRIATE 

 A conclusion that restates the thesis statement  

 

List the aforementioned on the board before learners begin writing.  
 
Refer learners to p. 148 of the text so they can read the Language and Grammar Focus: Using Will 
with So That. An introduction and one example are provided. When learners write in class today, 
encourage them to try to use at least one connector when presenting ideas. 
 
Remind learners to do some brainstorming before writing. Charts were practiced in class; however, 
learners may use any form of pre-writing that is comfortable to them, such as lists, drawing, etc. 
Learners should choose an event or situation that shows growth and write about the causes of that 
growth. They may use their pre-writing from yesterday if they wish (Exercise 1-B, p. 133). 

 
Step 2: Writing 

This is not a timed exercise; however, learners do need to finish one to three paragraphs before the 
end of class. Paragraphs do not need to be lengthy. Ideally, learners will have time to re-read their 
writing and complete step 3: self-editing. 

 

Note: If learners do not 
have time or the ability 
(yet) to create a 3-
paragraph short essay, ask 
that they write a 
paragraph using the 
elements of opinion 
writing. The short essay 
will come with time! 
Learners need 
opportunities to write in 
order to be able to produce 
more.  
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Step 3: Self-Editing 
Learners use the handout “Editor’s Checklist”. Because today’s writing exercise may be the first 

cause-and-effect short essay writing experience for many learners, it is best to concentrate on a few 

key elements of this style of writing versus several aspects all at once. Learners re-read their own 

writing and check off the elements they find they have done well.  

 

Ideally, learners will underline or highlight each element of their cause-effect writing as they identify 

it, instead of simply checking each off without proving they exist in their writing. For example, 

learners should underline their thesis statement that shows a result; then check it off, etc. 

 

 

 

 

 

Wrap-up/Exit Ticket: Listening/Speaking 
Time-permitting, learners volunteer to orally share their essays. Classmates listen for the result and 

causes. What’s the importance of the causes in each essay? 
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Cause and Effects: A Chain Reaction 
A. Directions: Insert the following events into the graphic organizer below. What is the next 
logical result? How does that result then become a cause? What is the next logical result, and 
so on? 

 The neighbor came to his window because he heard a noise. 

 The ball broke the neighbor’s window. 

 The children ran home in fear of being caught. 

 

B. Directions: Insert the following events into the graphic organizer below. What is the next 
logical result? How does that result then become a cause? What is the next logical result, and 
so on? 

 The employee agreed to take a supervisory role. 

 The boss offered the employee a raise. 

 The boss gave the employee an excellent performance review. 

 

The children 
played baseball 
in the backyard. 

The employee 
came to work 

early every day. 
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  Editor’s Checklist                     

 

 

  

               Cause-and-Effect Writing 

 

o Does your introduction include a hook? 

o Does your introduction include background information that helps 

explain the important result? 

o Does your thesis statement state some causes that led to the 

result? 

 

o Do you follow the rules for using “will” correctly? (if it applies) 

o Do you use “so that” to show cause-and-effect relationships? (if it 

applies) 

 

o Does your conclusion summarize the causes? 
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Short Essay Unit: Week 6, Thursday   
 

Objectives Learners will be able to… Materials 
Literacy: read a paragraph from a cause-and-effect essay 
and identify elements of cause-effect organization. 
Listening/speaking: discuss answers to Jeopardy questions 
before reporting final answers as a team; check for 
consensus and defend one’s position.  
Transitions & Critical Thinking: identify elements of a 
variety of genres of academic essays.  
Transitions & Critical Thinking: analyze outline elements for 
a cause-effect essay. 
Grammar: create the future conditional (if clause + “will”) to 
show a future possibility. 
Grammar: identify mistakes in in verb form in cause-effect 
writing. 

Make Student Copies 

 Textbook: Effective Academic Writing 2: The Short 
Essay, pp. 140 (questions only), 149-150 

 
Make Single Copies or Reference 

 Handout: Short Essay Jeopardy 
 

 
Props, Technology, or Other Resources 

 A projector 
 

 

Lesson Plan 
 
Review/Warm-up: Literacy & Critical Thinking 
Description: Analyze the outline for a cause-and-effect essay. Learners work in small groups to answer 
questions 1-6 about the thesis statement and body paragraph outline elements.  
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, p. 140 (questions 1-6 only); BODY 
PARAGRAPH 1, 2, AND 3 squares as card sets for small groups (# dependent on class size, one card per 
learner); thesis statement written largely and clearly on the board 
 
Activity 1: Grammar  
Description:  Express future possibility with “if clauses” by forming what is considered the future conditional. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, pp. 149-150   
 
Activity 2: Critical Thinking & Listening/speaking 
Description: Play Short Essay Jeopardy! 
Materials/Prep: Handout: Short Essay Jeopardy; Place categories and points on the board in columns as 
shown in detailed plan 
 
Wrap up: Correct Mistakes  
Description:  Read a paragraph from a cause-effect essay and correct the six mistakes throughout, five in verb 
form and one in punctuation. 
Materials/Prep: Textbook: Effective Academic Writing 2: The Short Essay, p. 150, “Exercise 4: Editing a 
Paragraph” and a projector 
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Teacher Directions: Warm-up: Analyze Outline Elements —Materials: Textbook: 

Effective Academic Writing: The Short Essay, p.140 (questions only); Card sets of BODY PARAGRAPH 

1,2, AND 3; Thesis statement written largely and clearly on the board 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Activity: Randomly give learners BODY PARAGRAPH cards and ask that they form small groups so 

that each group has a PARAGRAPH 1, 2, AND 3. If an even number of learners is present, the instructor 

may join a group, or a learner may go without a card. Collaborations can still occur regardless of having a 

card in one’s hand. Learners use the thesis statement on the board and the body paragraph information 

outlined for them to collaboratively answer questions 1-6 on p. 140. Be sure to discuss that the body 

paragraphs are not developed, because this is an example of pre-writing. The only complete sentences 

are the thesis statement and the topic sentences of the body paragraphs. The bulleted points are ideas 

that the author will develop into complete sentences with evidence and examples later for his or her 

essay. Finally, correct together by asking different groups to share their responses to questions 1-6. 

 
Answers: 

1. The causes that lead to success in professional sports are physical ability, mental clarity, and 

working well with others. 

2. The writer organized the body paragraphs in the same order as the causes were mentioned in 

the thesis statement. For example, the writer first mentioned physical ability, so he wrote about 

physical ability in the first body paragraph. The writer mentioned mental clarity second in the 

thesis statement, so he wrote about having a strong mind in the second body paragraph. Finally, 

working well with others was the last cause mentioned in the thesis statement and is the topic 

of the third and final body paragraph. 

3. The topic in paragraph 1 is being athletically gifted may cause someone to become a 

professional athlete. 

4. The topic in paragraph 2 is having a strong mind may lead to a successful career in sports. 

5. The topic in paragraph 3 is athletes must work well with others. 

6. a. They provide descriptions (or examples), but do not give facts or statistics.  
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Teacher Directions:  Activity 1: Grammar—Materials: Textbook: Effective Academic 

Writing: The Short Essay, pp. 149-150 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Setting the Context 

Learners need opportunities to work independently in order for the instructor to check for individual 

understanding. This also gives learners a chance to prepare for test-taking situations. Today, 

learners read about the grammatical structure required for forming the future conditional (an “if” 

clause + a main clause). Learners discover how this structure can be used to show a cause-and-effect 

relationship. The “if” part of the sentence shows the possibility (cause) and the main clause of the 

sentence shows the result (effect). 

For example,  

If it rains today, we will have the party in the gymnasium. 

Rain= a possibility, a possible cause 

The gymnasium= the result, the effect of the rain  

 

Step 2: Practice 

After reading the Language and Grammar Focus as a class (found on p. 149), learners complete 

Exercise 3, which continues onto p. 150, independently. Once finished creating all six future 

conditional statements, learners may compare their answers. Ask learners not to immediately 

change their answers when there is a discrepancy, but rather to discuss why the answers differ and 

which might be the best formation of the future conditional sentence.  

 

Step 3: Reviewing Answers 

As answers for this exercise are quite straight forward, a projector is not necessary for corrections, 

but be certain to call on learners to report out their sentences instead of simply providing the 

correct answers for the class.  
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Teacher Directions:  Activity 2: Critical Thinking & Listening/speaking-Materials: 

Handout: Short Essay Jeopardy 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

Set up & Rules of the Game: 

Place category headings and possible points under each on the board in columns (Drawing actual 

columns isn’t necessary). Providing points in the hundreds seems to make each question more 

valuable and the chance of error riskier. Erase points as teams attempt questions. In this version of 

Jeopardy, players answer questions instead of receiving an answer and posing the question. The 

board looks like the Jeopardy game board; however, it is conducted a bit like asking and answering 

Trivia questions. The board should look something like this: 

 

Essay Genres Future 

Conditional 

Organizational 

Elements 

Comparative 

Form 

Connectors Facts vs. 

Opinions 

100 100 100 100 100 100 

200 200 200 200 200 200 

300 300 300 300 300 300 

400 400 400 400 400 400 

 

Rules are as follows: 

 Teams must always discuss (in English) before giving a final answer.  

 Only the team captain can provide the final answer. He/she is not solely responsible for the final 

answer, but must convey it to the instructor. 

 Teams cannot use notes or handouts! Minds are the means to winning. 

 Teams get a 1-minute time limit to deliberate on answers. 

 Points may be stolen by the opposing team for all categories except 50/50 categories, such as 

Facts vs. Opinions. Questions should not be repeated for opposing teams, as everyone should be 

paying attention and prepared to answer at all times. If the opposing team is not ready to give a 

final answer after the competition got it wrong, they forfeit the opportunity to steal the points. 
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Play! 
Learners form two teams and choose captains. The captains report final answers to the instructor 

when teams are ready. If answers are incorrect, teams do not lose points, but if an opposing team is 

ready to steal by having the correct answer ready, its captain may answer and steal the points. This 

is true for most categories.  

 

Most importantly, enjoy the cumulative review of short academic essays and grammatical forms! 

 

 

 

 

 

Wrap-up: Literacy & Grammar—Materials:  Effective Academic Writing: The Short Essay, p. 

150 and a projector 

 

 

 

 

 

 

 

 

 

Activity: Learners read the paragraph on the bottom of p. 150 and pay special attention to problems 

with verb forms (especially where future conditional is needed). There are a total of six mistakes that 

need to be corrected. Learners should first work independently, then partner up to compare their 

corrections. Project a copy of p. 150 and discuss corrections as a class. This wrap-up activity should take 

no more than 15 minutes to complete and discuss. 
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Short Essay Jeopardy (for teacher only)   
            

Essay Genres Future Conditional Organizational 

Elements 

Comparative 

Form 

Facts vs. 

Opinions 

100 pts 

Q: Which type of 

essay introduces a 

controversial issue? 

A: Opinion  

100 pts 

Q: Make a future 

conditional statement 

with… 

(exercise regularly, lose 

weight). 

A: If you exercise 

regularly, you will lose 

weight. 

100 pts 

Q: In what part of 

an essay is the 

thesis statement 

restated using 

different words? 

A: The conclusion 

100 pts 

Q: What is the 

comparative 

form of 

“expensive”? 

A: more 

expensive than 

100 pts 

Q: Is the 

following a F or 

O: “It is very 

warm today”? 

A: Opinion 

200 pts 

Q: Which type of 

essay summarizes 

the main causes and 

their relationship to 

an event? 

A: Cause-and- Effect 

200 pts 

Q: Make a future 

conditional statement 

with… (pass driving 

test, buy a car). 

A: If you pass your 

driving test, you will 

buy a car. 

200 pts 

Q: Each body 

paragraph should 

begin with what 

kind of sentence? 

A: A topic sentence 

200 pts 

Q: What is the 

comparative 

form of “busy”? 

A: busier than 

200 pts 

Q: Is the 

following a fact 

or opinion? 

“There are 50 

states in the 

USA”? 

A: Fact  

300 pts 

Q: Which type of 

essay often uses 

facts to refute a 

counter-argument? 

A: Opinion 

300 pts 

Q: Make a future 

conditional statement 

with (shovel the 

sidewalk, snows). 

A: If it snows, you will 

shovel the sidewalk. 

300 pts 

Q: What “engages 

the reader’s interest 

and personalizes 

the topic”? 

A: The hook 

300 pts 

Q: What is the 

comparative 

form of “bad”? 

A: worse than 

300 pts 

Q: Is the 

following a fact 

or opinion: 

“Minneapolis is 

a beautiful 

city”? 

A: Opinion 

400 pts 

Q: Which type of 

essay usually uses a 

Venn diagram in the 

pre-writing stage? 

A: Compare/ 

Contrast 

400 pts 

Q: Make a future 

conditional statement 

with (go to the dentist, 

get a toothache) 

A: If you get a 

toothache, you will go 

to the dentist. 

400 pts 

Q: What is the topic 

sentence that states 

the controlling 

idea? 

A: The thesis 

statement 

400 pts 

Q: What is the 

comparative 

form of “far”? 

A: farther than 

400 pts 

Q: Is the 

following a fact 

or opinion: 

“The Titanic is 

a long movie.” 

A: Opinion 

 


