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The Minnesota Literacy Council created this curriculum with 
funding from the MN Department of Education. We invite you 

to adapt it for your own classrooms.  
 

 

 

Advanced Level (CASAS reading scores of 221-235) 

 

The Environment: Week 2 of 3 

 
Unit Overview 
This is a 3-week unit in which learners discover the significance of the 3 R’s; the causes and 
effects of global warming; and the pros/cons of nuclear energy. Learners practice categorizing 
and writing evidence-based essays. They explore count/non-count nouns and the use of 
“because/because of” to express cause and “so/therefore” to express effect.   
 
Focus of Week 2 

 Reading an article on paper or plastic regulations. 

 Interpreting data and statistics on energy spent making paper/plastic bags.   

 Reading, writing, and speaking scientific vocabulary in a variety of forms, or parts of 
speech. 

 Debating the issue of government regulation of paper or plastic bags with an assigned 
stance. 

 Writing a short essay using evidence. 

 Using therefore/so to express cause. 
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The Environment Unit: Week 2, Monday 
 

Objectives Learners will be able to… Materials 
Literacy: read an article on government regulation of paper 
or plastic shopping bags.  
Listening/speaking: pronounce vocabulary relevant to the 
sciences, understanding that with many, if different syllables 
are stressed the words have different functions. 
Transition & Critical Thinking: use dictionaries to infer 
words of similar connotation but different parts of speech 
from those on their Focus Word list.  
Grammar: determine when to use each form of Focus Word 
(e.g. verb, noun, adj., etc.). 

Make Student Copies 

 Handout: SERP: Word Generation, Unit 3.02, pp. 7, 8 
(copy back to back to save paper) 

 
Make Single Copies or Reference 

 none 
 
Props, Technology, or Other Resources 

 an aluminum can, a glass jar, a couple of small boxes 
(food, postal, etc.), and a plastic bottle 

 A projector; a set of dictionaries 
 

 

Lesson Plan 
 
Warm up for today’s Lesson 
Description: Small Group Word Webs for RECYCLE and REUSE 
Materials/Prep: an aluminum can, a glass jar, a couple of small boxes (food, postal, etc.), and a plastic bottle 
 
Activity 1: Listening/Speaking 
Description: Read through the Focus Words as learners chorally repeat, stressing the same stressed syllables 
of multisyllabic words.  
Materials/Prep: Handout: SERP: Word Generation, Unit 3.02, p. 7 

 
Activity 2: Literacy 
Description: Read the passage, “Should Our Use of Paper or Plastic Be an Individual Choice or Be Regulated by 
the Government?” 
Materials/Prep:  Handout: SERP: Word Generation, Unit 3.02, p. 7 
 
Activity 3: Grammar/Literacy/Critical Thinking 
Description: Fill in the Forms/Examples Handout in pairs or small groups. 

Materials/Prep: Handout: SERP Word Generation, Unit 3.02, p. 8; American English student dictionaries 
 
Activity 4: Checking for Understanding 
Description: Volunteers share example sentences containing forms of the Focus Words with the whole class. 
Materials/Prep: a projector 
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Teacher Directions:  Warm up: Word Webs 

Learners get into small groups and create word webs for the words RECYCLE and REUSE, writing down 

names of items or materials that can be recycled (locally) or reused and for what purpose. Put the 

images below on the board to get groups started. Set out or pass around the following containers to get 

learners thinking about what can be recycled and/or reused: can, jar, boxes, and bottle. If other items 

are available, feel free to add items. Inform learners that some items can appear on both graphics, but 

when branched off “REUSE,” it must include a suggested purpose for reuse as well. After about 10 min, a 

representative from each small group shares out with the whole class. Inform learners that they will be 

learning about the environment, specifically the impact of consumers. 

   

   

 

Teacher Directions:  Activity 1: Listening/speaking –Materials: Handout: SERP: Word 

Generation, p. 57; highlighters (optional) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Context  

Read through the Focus Words one-by-one, pointing out the stressed syllable of each multisyllabic 

word. For example, the second word is “research” (n.) It is pronounced with a stressed first syllable. 

If we stress the second syllable, it becomes the verb, especially when in the past. 

 

1. cite (v.) 

2. research (n.) 

3. data (n.) 

4. phase (v.) 

5. strategy (n.) 

 
RECYCLE 

Note: The parts of speech for each Focus 

Word are as they appear within the text. 

Inform learners that some of the 

vocabulary can have different parts of 

speech if stressed differently, such as 

attribute and project. Unfortunately, 

stressing the wrong syllable is often 

cause for misunderstandings. 

REUSE 
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Step 2: Guided Practice 

Learners chorally repeat after instructor, clapping on stressed syllable 

or tapping a table/thigh. Learners denote which syllable is stressed by 

placing a mark above the letters on their handout or by highlighting the 

stressed sounds with highlighters. 

 

 

Step 3: Partner Practice 

Learners pair up and take turns reading the Focus Words to one another. Learners may give each 

other feedback on whether or not the correct syllable is being stressed. If pronunciation/stress is in 

question, call upon the instructor for guidance. This should take no more than 2-3 minutes. 

 
 
Teacher Directions:  Activity 2: Literacy –Materials: Handout: “Should Our Use of Paper or 

Plastic Be an Individual Choice or Be Regulated by the Government?” SERP: Word Generation, Unit 
3.02, p. 7 (Continuing with the same handout) 

    

 

 

 

 

 

 

 

 

Step 1: Independent Reading 

Learners independently read through the passage “Should Our Use of Paper or Plastic Be an 

Individual Choice or Be Regulated by the Government?” and should be encouraged to question 

the text as they read. Since they are reading reproducible documents, they should take 

advantage of the opportunity to write in the margins and to highlight or underline confusing 

vocabulary. Learners should strive for fluency at this point and attempt to use context clues 

instead of their dictionaries as much as possible.  

 

Note: Focus Words such as 

“cite” are monosyllabic and 

do not need to be marked 

with a stress mark. 
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Step 2: Guided Reading 

Listen to the instructor read the passage aloud 

while following along to the text.  

Before reading, inform learners to: 

1) Follow the text, not your face--no matter how 

animated, concerned, etc. you might be! 

 

2) Listen closely for the pronunciation of words 

they highlighted or underlined. 

 

3) If they questioned the text, did the second 

reading help to answer any or did some new questions arise? 

 

Step 3: Class Discussion 

Discuss the text. Draw the answers to the following questions out of the learners; DO NOT tell 

the answers to the learners!  

 What was the main idea? 

 

 What vocabulary was so confusing that it hindered, or blocked, comprehension of a large part of 

the text? Were there any context clues or parts of the words themselves that could have helped 

in understanding? 

 

 What’s the author’s attitude toward consumer responsibility or manufacturer responsibility? 

How do you know? 

  

Note: Step 2 is a literacy activity and not 

a pronunciation exercise. For this reason, 

learners need to follow the text and not 

the instructor. You can explain to 

learners that they may grow in their 

appreciation for literature by listening to 

a passage, but they will not improve 

their reading or spelling skills by simply 

listening. 
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Teacher Directions:  Activity 3: Grammar, Literacy, & Critical Thinking –Materials: 

SERP: Word Generation, Unit 3.02, p. 8; American English student dictionaries; a projector 

 

 

 

 

 

 

 

 

Step 1: Instructor Demonstration 

Place a copy of the Definitions/Forms/Examples Handout on a projector and demonstrate “cite” 

for learners. Be very explicit in your instructions and show learners what each line of the 

handout represents (i.e. definitions, parts of 

speech, and examples of usage in sentences).    

Step 2: Pair Work 

Learners partner up to find the Focus Words in 

classroom dictionaries. Learners may also use 

electronic dictionaries, but must be familiar with 

how the parts of speech are denoted on their 

personal devices.  

If learners copy an example sentence from the 

dictionary, encourage them to add one of their 

own as well.                                                  

 

Teacher Directions:  Activity 4: Checking for 

Understanding 

Volunteers approach the projector and share one or two of their example sentences with the 

class as the instructor facilitates corrections.  

 

Remind learners as they work, if the 

term doesn’t have the root word, it 

isn’t a form of the word. If they are 

only finding a prefix or suffix, but not 

the root, it is a different word. The 

first step in identifying forms is to be 

aware of the roots, or base forms. For 

example, if “search” is the root of 

research, then every form of the word 

must contain “search,” not only “re.”   
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The Environment Unit: Week 2, Tuesday 

 

Objectives Learners will be able to… Materials 
Literacy: read data and statistics about the amount of 
energy needed to make paper vs. plastic bags, infer and 
make predictions. 
Listening/speaking: discuss a math problem involving the 
best strategy to protect the environment. 
Listening/speaking: dictate sentences to classmates and 
listen to others in order to write comprehensive sentences. 
Transitions & Critical Thinking: address the questions “Was 
this the best strategy? Can you think of a better one?” with 
their own input based on logic and statistics. 
Grammar: logically and grammatically complete statements 
about the environment with therefore/so or 
because/because of. 

Make Student Copies 

 Handout: SERP: Word Generation, Unit 3.02, p. 9 

(cross off option 2 before photocopying) 
 Handout: Therefore/So 

 Handout: Memory Cards (one set per 3-4 players) 
 
Make Single Copies or Reference 

 Handout: Reduce, Reuse, Recycle Sentence Dictation 
(single sheet can be passed from reader to reader, no 
need for multiple copies) 

 Handout: Reduce, Reuse, Recycle Sentence Dictation 
(Parts of Speech Answers) 

 Handout: Find Your Match Cards (one set per class) 
 
Props, Technology, or Other Resources 

 Laptops (optional) 

 

Lesson Plan 
 
Warm up for today’s Lesson (Review of vocabulary) 
Description: Find Your Match or Memory (Dependent on class size—Find Your Match is suitable for 9-12 
learners; whereas Memory is suitable for smaller classes of 4-8.) 
Materials/Prep: Handout: Find Your Match/Memory Cards  
 
Activity 1: Grammar  
Description: Introduce Therefore/So to express effect. 
Materials/Prep: Handout: Therefore/So 
 
Activity 2: Literacy, Listening/speaking & Critical Thinking 
Description: Read “Problem of the Week” and address the Math Discussion Question.  
Materials/Prep: Handout: SERP: Word Generation, Unit 3.02, p. 9 

 
Activity 3: Listening/speaking & Literacy 
Description: Complete a learner-given sentence dictation. 
Materials/Prep: Handout: Reduce, Reuse, Recycle Sentence Dictation 
 
Activity 4: Grammar/Checking for Understanding  
Description: Correct sentence dictation at the board with learner volunteers completing sentences that were 
dictated to them.  Underline and label parts of speech of Focus Words. 
Materials/Prep: None 
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Teacher Directions:  Warm up: Find Your Match Cards/Memory 

 

 

 

 

 

If the class consists of at least 10 learners, consider 

playing the Find Your Match version of the warm-up by 

giving the first 10 people to walk into the room a card 

with either a Focus Word or a definition on it. If there are 

an odd number of learners, the instructor will have to 

participate. Ask the learners to circulate the room and 

mingle until they find their matches and to stay together 

once they’ve found one another. As other learners enter 

the room, ask them to assist those who are having trouble 

finding their matches. Have pairs report out to the whole class, so everyone can determine 

whether the matches are accurate or not. What were the key words in the definition that told 

the two people they were a match? 

 

 

 

If the class consists of fewer than 10 learners, consider playing the Memory version of the 

warm-up by making one or two sets of the cards to be placed face down on a table in two rows 

of five. Learners take turns turning over two cards at a time, being careful to keep them in the 

exact same position and making sure all players have an opportunity to view the two cards 

before turning them back over. If a learner turns over a Focus Word and its definition, he/she 

can take the pair. The learner with the most pairs wins! 

 

 

 

 

 

Note: You may also play this version with a 

larger class, but it will require more prep, 

because every 3-4 learners must have a set 

of cards. 
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Teacher Directions:  Activity 1: Grammar –Materials: Handout: Therefore/So; laptops 

(optional) 

 

Step 1: Context 

Explain to learners that they will be studying how to use “therefore” and “so” to show effect in 

cause and effect situations. “Therefore” is used more formally; whereas “so” is used more 

informally, but for the same purpose--to show effect. Examples are given below. Share these on 

the board with learners as an introduction to the concept. 

 

Plastic bags are not biodegradable; therefore San Francisco 

put a ban on plastic shopping bags. (formal effect) 

   

Plastic bags are not biodegradable; so San Francisco put a ban 

on plastic shopping bags. (informal effect) 

 

  
 

 

 

 

 

 

 

Step 2: Practice 

Complete the exercise on the handout “Therefore/So” 

independently. Pair up to compare answers before 

correcting together as a class. 

 

If learners have a lot of difficulty with this exercise and are 

quite interested in additional practice, you may opt to skip 

Activity 2: Problem of the Week and continue with 

grammar by completing an online quiz in pairs.  

 

  

 

If you choose this tech option, be sure to 

check that the site is operating just 

before class or make back-up printable 

handouts. A suggested site for practicing 

this grammar point is: 
http://a4esl.org/q/h/lb/sobe.html 

Or, you can simply search for because vs. 

so quizzes.  

 

 

Learners should note that 

“therefore” and “so” clauses 

always come after the cause 

clause and rarely begin a 

sentence. This differs from 

“because” clauses, which can 

occur at the beginning or end 

of sentences, with the effect 

occurring in either position. 

http://a4esl.org/q/h/lb/sobe.html
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Teacher Directions:  Activity 2: Literacy, Listening/speaking & Critical Thinking-

Materials: SERP: Word Generation, p. 9 (cross off option 2 before photocopying) 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Step 1: Context 

A volunteer learner reads the paragraph aloud as the whole class follows along. Make sure 

learners understand what BTUs are (British thermal unit used to measure energy). Check for 

comprehension by asking individual learners to re-explain, or rephrase, the word problem to the 

class.  

 

 

Step 2: Think-Pair-Share  

Learners re-read option 1 and think about the correct response, then pair up and share their 

ideas. Teacher should circulate to address questions as necessary. Correct together as a whole 

class. (Option 1 involves only basic subtraction.) 

 

 

Step 3: Whole Class Discussion 

A volunteer reads the Math Discussion Question found at the bottom of the handout aloud. 

Hold a class discussion to address, “To protect the environment, some cities passed laws to 

phase out plastic bags. Was this the best strategy?” and, “Can you think of a better one?” 

Encourage learners to explain how or in what ways their suggestions are better than phasing out 

plastic bags, or if they agree with San Francisco’s decision, why? How do they defend this 

strategy? Can they refer to any statistics mentioned on their handouts? 

 

 

Note: If learners ask why they 

are not completing Option 2, 

inform them that it involves 

algebraic thinking and that it 

is optional homework. The 

task is to write an equation 

using the variables provided. 

Learners are not asked to 

solve for anything. 
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Teacher Directions:  Activity 3: Grammar, Literacy & Listening/speaking –
Materials: Handout: Reduce, Reuse, Recycle Sentence Dictation 

  

 

 

Step 1: Dictate to Class 

Individual students volunteer to stand in front of the class 

and read sentences so those listening can write them down 

in their notebooks. If a learner dictates a sentence to the 

class, remind him/her to leave a space in his/her notebook, 

numbering it so as not to lose track of which sentence is 

next. (In other words, when students dictate, they are not 

responsible for writing down the sentences that they read. 

Tell them they will get their sentences during corrections.)   

 

 

Convey the following rules for dictation before beginning: 

1. Listeners should not interrupt mid-sentence. This is discouraging to the reader and rude to 

fellow classmates as well. 

2. Listeners should not have side conversations. 

3. Readers need to read with teacher voices. Every person in the room should be able to hear 

them. 

4. Readers should read slowly, but naturally, not stopping after each word and not reading 

punctuation signs. 

5. Readers should repeat each sentence for a total of three readings. 

Step 2: Focus Word Practice 
Learners underline the Focus Words or key words in each dictated sentence in their notebooks 
as you call them out. These are the underlined words on the dictation handout. Learners label 
the part of speech (e.g. verb, noun, adjective, etc.) above each. 

Teacher Directions:  Activity 4: Grammar/Checking for 
Understanding  
 
Correct sentence dictation at the board with learner volunteers 
completing sentences that were dictated to them.  Underline and label 
parts of speech of Focus Words. Teacher should serve as facilitator of 
discussion of what was done well and what could be changed or added 
to improve each sentence at the board (i.e. spelling, word order, 
punctuation, etc.). Correct parts of speech of Focus Words are 
provided here for teacher reference.  
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cite (v) 

 
To refer to as an 

example or as proof 
 

 
research (n) 

 

 
Systematically collecting 

information about a 
subject 

 
 

data (n) 
 

Facts 
 

 
phase (v) 

 

 
To do in steps 

according to a plan 
 

 
strategy (n) 

 
A systematic plan or 

method 
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Therefore/So       

INSTRUCTIONS: Read the explanation below.  Then complete the exercise by filling in the blanks 

with the best option (therefore/so or because/because of).  

“Because” and “because of” clauses and phrases can occur at the beginning or end of 

sentences. 

When “because” is used to show cause, it may come before a clause, or complete thought.   

 For example: I brought an umbrella because there was a 70% chance of rain.  

But, when “because” is used to show cause, it comes before a noun or prepositional phrase.  

 For example: I brought an umbrella because of the heavy rain clouds. 

“Therefore” and “so” clauses either stand alone after a previous complete sentence provided a 

cause or they end a sentence. They cannot begin a sentence that ends with a cause. In other 

words, when using “therefore” or “so,” a cause must be given first.  

“Therefore” is used more formally or for special and academic situations. 

 For example: Plastic bags are not biodegradable, therefore San Francisco banned them. 

“So” is used informally or for general situations. 

 For example: Plastic bags are bad for the environment, so we should use less of them. 

Both “therefore” and “so” are used to show effect.  

EXERCISE: Choose because, because of, therefore, or so to complete each sentence. 

1. Aluminum cans are recyclable, ____________ we recycle all of our pop cans. 

 

2. ___________ it takes more energy to make a paper bag than a plastic bag, some people 

argue that paper bags should be banned. 

 

 

3. Plastic bags take hundreds of years to break down once in a landfill, _____________ 

some city governments have banned stores from using them. 



Nikki Carson-Padilla, Minnesota Literacy Council, 2013              p. 16            Advanced Environment Unit  
 
  



Nikki Carson-Padilla, Minnesota Literacy Council, 2013              p. 17            Advanced Environment Unit  
 

Reduce, Reuse, Recycle Dictation  

INSTRUCTIONS: Volunteer to stand in front of the class and read a sentence so those listening can 

write it down in their notebooks. When you dictate a sentence to the class, leave a space in your 

notebook, numbering it so as not to lose track of which sentence is next. Use a teacher voice! 

Repeat twice, so the sentence is read a total of three times. 

 

1. The 3 R’s are known as reduce, reuse and recycle. 

 

2. When something is recycled it goes through a process to be remade. 

 

3. When something is reused it is often repurposed as well. 

 

4. Research has found it takes more energy to make a paper bag than a plastic 

bag. 

 

5. Because plastic bags are not biodegradable, many cities want to phase 

them out.  

 

6. Do you have a strategy to reduce waste at home, work or school? 

 

7. We recycle paper, plastic, aluminum, and glass materials at school. 

 

8. My neighbors set their heat low and air conditioning high to reduce their 

use of energy. 

 

9. My mother reuses glass jars as candy dishes or flower vases. 

 

10. Do you always bring reusable bags with you when you go shopping? 
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Reduce, Reuse, Recycle Dictation--  

Parts of Speech Corrections 

       

1. The 3 R’s (n.) are known as reduce, reuse and recycle. 

 

2. When something is recycled it goes through a process (n.) to be remade. 

 

3. When something is reused it is often repurposed 

(v.) as well.  

 

4. Research (n.)has found it takes more energy to 

make a paper bag than a plastic bag. 

 

5. Because plastic bags are not biodegradable, many 

cities want to phase them out (v. phrasal).  

 

6. Do you have a strategy (n.) to reduce waste at 

home, work or school? 

 

7. We recycle (v.) paper, plastic, aluminum, and glass 

materials at school. 

 

8. My neighbors set their heat (n.) low and air conditioning high to reduce 

their use of energy. 

 

9. My mother reuses (v.) glass jars as candy dishes or flower vases. 

 

10. Do you always bring reusable (adj.) bags with you when you go shopping? 

  

 

Number 3 is quite tricky, 

because “reused” and 

“repurposed” are the past 

participles. This sentence is in 

the simple present, but 

passive voice. Do not go into 

detail about this, but if 

learners claim it’s the past, 

explain that it is the simple 

present, because of “is.” The 

meaning is “at any time,” not 

“at one time in the past.” 
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The Environment Unit: Week 2, Wednesday 

 

Objectives Learners will be able to… Materials 
Literacy: read a stance on paper or plastic bag regulation 
and write 2-3 pieces of evidence in support of that stance. 
Literacy: read a hypothesis and scientific experiment. 
Listening/speaking: orally share a stance drawn and the 
evidence determined to support the stance with the entire 
class. 
Transitions & Critical Thinking: provide evidence for a 
stance even if it is not of their personal opinion. 
Transitions & Critical Thinking: reflect on a scientific 
experiment, by asking why certain steps were necessary in 
order to maintain accurate results. Decide if the results 
support or disprove the hypothesis. 
Grammar: logically and grammatically complete statements 
about the environment with either because or therefore. 

Make Student Copies 

 Handout: SERP: Word Generation, p. 10 
 
Make Single Copies or Reference 

 Handout: SERP: “Debating the Issue,” Word 
Generation, p. 11 

 Handout: Teacher Prompts for Flyswatter Game 

 Handout: Therefore/So Prompt Slips (cut out one slip 
per learner) 

 
Props, Technology, or Other Resources 

 Two flyswatters 
 

 

Lesson Plan 
 
Warm up for today’s Lesson (Review of grammar) 
Description: Flyswatter Game to review  
Materials/Prep: Teacher prompts for flyswatter game; two flyswatters 
 
Activity 1: Literacy, Listening/speaking & Critical Thinking 
Description: “Debating the Issue” 
Materials/Prep: Handout: SERP: Word Generation, p. 11 

 
Activity 2: Literacy, Listening/speaking & Critical Thinking 
Description: Science Activity: The experiment was already completed by others; learners answer questions to 
draw on the conclusion.  
Materials/Prep: Handout: SERP: Word Generation, p. 10 
 
Activity 3: Grammar & Checking for Understanding (Exit Tickets) 
Description: Draw slips of papers that begin with effect clauses and complete them with logical “therefore” or 
“so” clauses before leaving class. 
Materials/Prep: Handout: Therefore/So  Prompt Slips 
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Teacher Directions:  Warm up: Therefore/So Flyswatter Game-Materials: Handout: 

Teacher prompts for flyswatter game and 2 flyswatters  

 
 

Set up: 

Write each “correct swat” for the flyswatter game 

randomly around the classroom board, but within 

student reach. If learners with disabilities, such as 

those who use wheelchairs or other mobility 

supports play the game, lower all correct responses 

for accessibility. Make sure there is plenty of space 

between each “correct swat,” so it isn’t too 

crowded and it is obvious which response they are 

swatting. If board space is too limited, consider 

using a large open wall space. If this is your only 

option, you will need to write the correct swat 

responses on sheets of paper and tape them up. 

 

 

How to play: 

Divide the class into two teams and assign one learner from each team to hold a flyswatter. Inform the 

teams that they must speak only in English during game time. If they choose to shout out the location of 

the paper, the other team’s player may also hear and get to it first, so it is probably best to remain quiet 

or develop a secret strategy for advising one another. Read a prompt aloud and ask the flyswatter 

holders to swat the correct answer. Afterwards, the two players go to the back of their team lines and 

two new players from each team come forward as the teacher reads a new 

prompt.  

 

 

How to score: 

Whoever swats the correct answer first and leaves the flyswatter on the answer 

gets a point for his/her team. If a learner removes the flyswatter from the 

correct answer and the learner from the other team swats it, the team with the 

flyswatter on the correct answer gets the point, not simply the team that 

touched it first. If both teams swat the correct answer at nearly the same time, 

the team with the flyswatter on the bottom gets the point. (In other words, the 

team that swats first, but with certainty, gets the point.)  

 

  

 

Note: After reading four 

prompts, it may be 

necessary to repeat a 

couple in order to keep 

players on their toes. 

Otherwise, the last two 

opponents will predict 

which answers are left to 

swat. Make sure 

everyone is actively 

listening and thinking 

critically! 
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Teacher Directions:  Activity 1: Listening/speaking & Critical Thinking –Materials: 

Handout: SERP: Word Generation, p. 11 “Debating the Issue” 

 

Cut out stance A, B, C, and D. These will be drawn by 

small groups as assigned positions/stances. 

 

Step 1: Context 

Explain to learners that government regulation of retail 

decisions is a controversial issue because many people 

feel that private business is not a government concern 

while many others feel that sometimes government 

involvement is necessary. 

Something that is 

controversial is a public 

dispute or argument. 

 

 

Step 2: Assign Stances 

Learners pair up or form small groups of no more than 4. One 

person from each group draws a stance from options A-D. 

Learners should be unaware of the specific positions A-D at this 

point. Once all groups have drawn, ask one person per group to 

be the designated reader and to slowly, loudly and clearly read 

the stance aloud to his/her group. Even if members of the group 

disagree with what is stated, that is the stance the group must 

support!    

 

Step 3: Group Discussion/Preparation 

Pairs or small groups work together to choose at least two 

pieces of evidence to support their stance. Evidence does not 

have to be researched for today’s in-class mini-debates. 

“Evidence” should be any fact from daily life or from in-class 

reading that supports the group’s stance. Be sure learners 

understand that statements such as, “We believe this is true,” 

or “We support this,” are not considered evidence. Evidence shows that something is true or 

provides an example of support. If the statement, “We believe this is true,” is followed by 

“because…” and the reason is strong and logical, the team making that statement will get credit. 

If not, no evidence was provided and no credit will be given to that group. 

 

 

 

 

“Why would I want to defend 

a position that I don’t 

personally support?” A couple 

of responses might be: 

 To learn empathy (to 

be understanding of 

how it would feel to be 

in the opposition’s 

shoes) 

 To “play devil’s 

advocate” (to know 

what attacks might 

come at your personal 

stance in the future 

and to be prepared for 

them) 
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Step 4: Report Out 
One person from each group stands and reports out its stance and evidence.  

 

As a class, discuss:  

 Which team had the strongest evidence?  

 Did your personal opinion change in any way, or if you didn’t have one, do you now?  

 Do you have a new appreciation or any empathy for another view on reducing shopping waste?  

 

Teacher Directions:  Activity 2: Literacy, Listening/speaking & Critical Thinking –
Materials: Handout: SERP: Word Generation, p. 10 “Thinking Scientifically” 

 

Step 1: Context 

Explain to the class that the next activity deals 

with scientific inquiry; however, the experiment 

has already been completed by others, because it 

required using land and a long period of time. The 

class will be reading the background for the 

experiment, the scientific question, the hypothesis 

made, and the results. Then the class will be 

discussing what conclusions they can make from 

the results. Scientific inquiries are important, 

because without the results of inquiries, we 

wouldn’t be able to make reliable conclusions to 

support ourselves when we debate! 

 

 

Step 2: Read Together 

Learner volunteers read aloud the background, the scientific question, and the hypothesis. 

Check for understanding before moving on to Step 3. Do learners understand the purpose of the 

experiment? Do learners understand the difference between a scientific question and a 

hypothesis (prediction of outcomes)? 

 

Step 3: Pair Discussions 

Complete the three conclusion questions in pairs. When answering question 1, “Do Chantel and 

Angelo’s data tell you anything that relates to their hypothesis?” learners should include a 

reason to explain their yes/no response. What data supports the hypothesis? Or, what data 

disproves it? For question 3, “Do you think scientists can help?” if they answer yes or maybe, 

they must think of at least one way scientists can help. How, or by doing what?    
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Step 4: Report Out 
Volunteers share their responses to the conclusion questions with the whole class. Allow for 
some Q/A.  

 

 

 

Teacher Directions:  Activity 3: Grammar & Checking for Understanding–Materials: 

Handout: Therefore/So Prompt Slips 

 

 

 

 

Give each learner a slip of paper cut from the handout 

“Therefore/So Prompt Slips” and ask that learners complete 

the prompts with logical complete sentences before leaving 

class today. These are their “exit tickets.”   

 

For example, if a learner gets the slip that reads, “I walk, 

bus, or bike whenever possible, so…” he/she needs to finish 

the statement with a clause, not just a noun or prepositional 

phrase. That clause must provide an effect, not a cause. 

 

Acceptable: 

I walk, bus, or bike whenever possible, so there are fewer vehicles on the roads. (effect clause) 

I walk, bus, or bike whenever possible, so the air is cleaner. (effect clause) 

Unacceptable: 

I walk, bus, or bike whenever possible, so is good for the air. (no subject) 

I walk, bus, or bike whenever possible, so for minus carbon dioxide. ( prep. phrase) 

 

One way for learners to check their work is to ask them to flip the clauses around and use a “because” 

connector. Does it work? It should! 

 

For example,  

There are fewer vehicles on the roads, because I walk, bus, or bike whenever possible. (cause clause) 

The air is cleaner, because I walk, bus, or bike whenever possible. (cause clause) 
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Teacher Prompts for Flyswatter Game       

INSTRUCTIONS: Read prompts aloud to challengers as they swat the correct answers written 

randomly on the board. There are a total of 8. 

Prompt 1: Plastic bags take hundreds of years to break down, therefore…  

Correct swat: (…San Francisco has banned their use in stores.) 

Prompt 2:  It takes more energy to make a paper bag than a plastic bag, so… 

Correct swat: (…paper bags are bad for the environment, too.) 

Prompt 3:  Our school recycles aluminum, plastic, and paper, so… 

Correct swat: (…students and teachers recycle cans, bottles, and old 

papers.) 

Prompt 4: Most of our waste is unnecessary packaging, therefore… 

 Correct swat: (…people need to buy fewer things in individual containers.) 

Prompt 5: Many people throw recyclable things in the trash, so… 

Correct swat: (…we need to educate more people about local recycling.) 

Prompt 6: I tell others about the importance of reducing and recycling, so… 

Correct swat: (…my family and neighbors will waste less, too.) 

Prompt 7: Most cheap plastic bags are not biodegradable, therefore… 

Correct swat: (…billions of plastic shopping bags pile up in U.S. landfills each 

year.)   

Prompt 8: Both paper and plastic bags can have a negative effect on the 

environment, so… 

 Correct swat: (…I bring my own reusable bags with me when I go shopping.) 
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Therefore/So Writing Prompt Slips       

INSTRUCTIONS: Cut out a slip per learner. Ask learners to complete their slips before leaving class 

today. If a learner has incorrectly completed the sentence, help guide him/her to use an appropriate 
clause to finish writing the sentence. There are multiple possibilities, not just one correct answer, 
but only certain forms/structures can be used. For example, “San Francisco banned plastic shopping 
bags, so people use paper or bring bags from home.” and “San Francisco banned plastic shopping 
bags, so other cities started to ban them, too,” are both excellent sentences because they use 
complete clauses after “so” and show effects. 

 

The dog chased the postal worker down the street, so… 

We bought mangos instead of apples, so… 

Plastic isn’t biodegradable, so… 

They bought a new car, therefore… 

She brings her own coffee mug to school, therefore… 

They stopped driving short distances, so… 

We exercise every morning for one hour, therefore… 

I walk, bus, or bike whenever possible, so… 

She returned the dress, so… 

He reuses shopping bags, therefore… 

The school will take reading tests tomorrow, so… 

They stopped playing the soccer game, therefore… 

The baby started crying, so… 

The student didn’t finish his homework, therefore… 
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 The Environment Unit: Week 2, Thursday 

 

Objectives Learners will be able to… Materials 
 Literacy: read sentences on global warming and arrange 
them into logical paragraph order using context clues.  
Literacy: write an essay on the topic of global warming using 
evidence and Focus Words.  
Listening/speaking: listen and take notes on criteria for 
exemplary writing. Ask clarification questions as they arise.  
Transitions & Critical Thinking: consider counterarguments 
as they write their essays while incorporating Focus Words 
and because/therefore clauses to show cause & effect. 
Grammar: use because or therefore as appropriate to 
express cause/effect in an essay. 

Make Student Copies 

 Handout: SERP: Word Generation, p. 12 

 Handout: Reduce, Reuse, Recycle Crossword Puzzle 

 Handout: Reduce, Reuse, Recycle Paragraph-building 
Sentences (one cut into strips for every pair of 
learners)  

 Handout: Suggestions for Exemplary Criteria 
Improvements (can be copied back of SERP, p. 12) 

 Handout:  
 
Make Single Copies or Reference 
 
Props, Technology, or Other Resources 

  One laptop, speaker, and compatible projector (or 
means to share  a short video)—optional; jars, totes, 
empty food boxes, etc.—optional (one item per 
learner) 

 

Lesson Plan 
 
Warm up for today’s Lesson (Review of vocabulary) 
Description: Crossword Puzzle 
Materials/Prep: Handout: Global Warming Crossword Puzzle 
 
Activity 1: Literacy & Critical Thinking 
Description: In pairs, arrange sentences into correct paragraph order. 
Materials/Prep: Handout: Reduce, Reuse, Recycle Paragraph-building Sentences (make half as many copies 
as learners) 

 
Activity 2: Listening/speaking & Critical Thinking 
Description: Discuss criteria for exemplary writing. 
Materials/Prep: Handout: Suggestions for Exemplary Criteria Improvements 
 
Activity 3: Literacy 
Description: Write an essay on paper or plastic government regulation following criteria for exemplary writing. 
Materials/Prep: Handout: SERP: Word Generation, p.12 
 
Activity 4: Checking for Understanding 
Materials/Prep:  optional laptop, speaker, and compatible projector 
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Teacher Directions:  Warm up: Crossword Puzzle-Materials: Handout: Reduce, Reuse, 

Recycle Crossword Puzzle 

 

 

 

Demonstrate the first response to the puzzle for the 

whole class at a projector, so all learners understand that 

one letter must go in each box, even boxes containing 

numbers. Make sure that learners understand the across 

and down system. In addition, be sure that learners 

understand that this is a vocabulary and spelling 

exercise, in no way is it a copying exercise, so the 

answers are not embedded within the clues/definitions. 

Learners must generate the answers on their own. 

 

Correct together as a class, either by having volunteers 

come up to the projector and fill in the correct answers 

or by having volunteers spell out the correct answers. 

 

Teacher Directions:  Activity 1: Literacy & Grammar-Materials: Handout: Reduce, Reuse, 

Recycle Paragraph-building Sentences (one sheet cut into sentence strips per pair); a projector 

 

 

Step 1: Instructions 

Pair off learners and inform them they will be 

putting sentence strips in logical order to create a 

paragraph about reducing waste.  

 

Step 2: Pair Work 

As pairs collaborate, the teacher should circulate 

the room and ask questions or give hints when 

learners appear to be off track in the ordering of 

sentences. For example, ask questions like, “What 

is this an example of?” or, “Is this an example of 

what comes just before it?” But, DON’T simply 

point out, “This is in the wrong place. It should 

come after this.” 
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Step 3: Report Out 

Ask a learner to share his/her pair’s completed paragraph with the whole class. Serve as 

facilitator if there are questions. Share a copy of the original handout with the class via 

projector, so learners may check how closely they ordered the sentences to the original 

paragraph. 

 

Teacher Directions:  Activity 2: Listening/Speaking & Critical Thinking-Materials: 
Handout: Suggestions for Exemplary Writing Criteria Improvements   

 

 

Step 1: Context 

Explain to learners what a rubric is and how it is used 

to grade objectively. The GED, college entrance, and 

licensure writing tests usually use some form of rubric. 

The Word Generation curriculum uses a very 

interesting writing rubric and the suggestions made 

can help learners as they prepare for the GED, college 

entrance, or those tricky open-ended job application 

questions. Unfortunately, there is some overlap 

between the number of Focus Words required and the 

number of supportive arguments (examples, etc.) 

Therefore, a more straightforward rubric has been 

provided here with the handout Suggestions for 

Exemplary Writing Criteria. 

 

Step 2: Read and Discuss 

Learner volunteers read each grading criteria aloud. Discuss as a whole class.   
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Teacher Directions:  Activity 3: Literacy & Critical Thinking-Materials: Handout: SERP: 

Word Generation, p. 12, “Write about It” 

 

 

 

 

 

 

 

 

 

 

Step 1: Prewrite 

Learners brainstorm on scratch paper or in their notebooks before writing on the Write about It 
handout. Learners should brainstorm a thesis statement and ideas to support it. They may 
choose to list or to draw a word web/diagram, but some pre-writing should be encouraged. If 
learners try to organize their ideas as they develop them, it will be more difficult to incorporate 
the Focus Words and concentrate on staying on topic (avoiding irrelevant comments). 

 

Step 2: Write 

Learners write a short essay on the prompt “Should our use 
of paper or plastic be an individual choice or be 
regulated by the government?” striving for exemplary 

writing. Remind learners to refer to the Suggestions for Exemplary 
Writing Criteria handout. A short essay may be 1-5 paragraphs 
depending on the learner’s ability and the amount of class time 
remaining. Approximately 20 minutes are needed for the Checking 
for Understanding activity. 

  

 

Note: Ideally, a teacher 

or coordinator will 

read learner essays and 

check off criteria met, 

so learners get an idea 

of what they should 

work on concerning 

development of their 

writing. 
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Teacher Directions:  Activity 4: Checking for Understanding-Materials: Optional 

laptop, speaker, and compatible projector 
 
Play a short video, such as Jack Johnson’s “3 R’s,” while learners 
write down one thing they currently do to reduce waste, one thing 
they currently recycle, and one thing they currently reuse. Finally, 
ask that they write down one thing they would like to add to or 
change about their routine in order to reduce waste. Ask learners to 
turn this in before they leave. This is their “exit ticket.” 
 
Put the following questions on the board: 
 

1. What do you currently 
do to help reduce 
waste? 
 

2. What do you currently 
recycle? 
 

3. What do you currently 
reuse? 
 

4. What is something you 
wish to do in the future 
to reduce waste that 
you don’t do now? 

  

 

Note: If technological 

resources are not at your 

fingertips, consider printing 

a handout on local recycling 

and suggestions on reuse. 

Make copies for learners in 

advance. Minnesota county 

Environmental Services 

websites have a wealth of 

information; much of it is very 

visual. It is not included here, 

because the information can 

change over time and varies 

from county to county. Please 

check your school’s county 

Environmental Services 

website for applicable 

resources.  

Another option, if you are a 

more hands-on type instructor, 

would be to bring in some 

reusable materials (e.g. jars, 

empty food boxes, totes, etc.) 

and craft supplies. Learners 

can creatively repurpose 

materials for school or 

personal use. 
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Reduce, Reuse, Recycle 
Created on © TheTeachersCorner.net 

   

1 

     

2 

      

              

  

3 

 
           

       

4 

 
      

  

5 

 
           

              

   

6 

           

              

   

7 

 
          

8 

 
             

              

  

9 

 
           

              

              

Down 

1. to do in steps according to a plan 

2. to refer to as an example or as proof 

4. to monitor or control the use of 
something 

6. systematic plan or method 

 

 

Across 

3. stop the use of something or disallow 

the practice of something 

4. to put through a process in order to 
remake 

5. lower the number of something 

7. systematically collecting information 
about a subject 

8. facts 

9. to use something again
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Reduce, Reuse, Recycle Crossword Puzzle 

Answers 

Down 

1. phase 

2. cite 

4. regulate 

6. strategy 

 

Across 

3. ban 

4. recycle 

5. reduce 

7. research 

8. data 

9. reuse 
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Reduce, Reuse, Recycle Paragraph-building 
Sentences—taken from http://www2.epa.gov/recycle/reducing-and-reusing-

basics 

INSTRUCTIONS: Cut out sentence strips for every pair of learners. Mix the order and ask the learners to 

organize them from first to last using context clues. Inform learners of the first sentence ONLY to get 
them started. 

 

The most effective way to reduce waste is to not create it in the first place.  

 

Making a new product requires a lot of materials and energy.  

 

Raw materials must be extracted from the earth, and the product must be 
fabricated and then transported to wherever it will be sold.  

 

As a result, reduction and reuse are the most effective ways you can save 
natural resources, protect the environment, and save money.  

  

http://www2.epa.gov/recycle/reducing-and-reusing-basics
http://www2.epa.gov/recycle/reducing-and-reusing-basics
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Suggestions for Exemplary Writing Criteria 

INSTRUCTIONS: Read aloud. Check off each criterion you meet after you write to know your level of 

essay development. The criteria do not include sentence-level considerations, such as grammar and 
punctuation. This does not mean that grammar and mechanics are not important. They are still highly 
considered when grading essays. 

  

Good Start 

o Stated position 

o Included one Focus Word 

 

Pretty Good 

o Stated position clearly 

o Included 1-2 supportive arguments 

o Included 2 Focus Words 

 

Exemplary 

o Stated position clearly 

o Included 3 supportive arguments 

o Refuted a likely counterargument 

o Included 3-5 Focus Words 
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EXTRA RESOURCE on Waste Management 

 

 

Waste Hierarchy from Wikipedia 

Note: This is the European Union’s Waste Framework, so British 

English is used. American English spells “favoured” f-a-v-o-r-e-d 

and “minimisation” m-i-n-m-i-z-a-t-i-o-n.  

     

 

 

http://upload.wikimedia.org/wikipedia/commons/1/18/Waste_hierarchy.svg

